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WELCOME TO THE WHITNEY!

Dear Teachers,

We are delighted to welcome you to the exhibition, Archibald Motley: Jazz Age Modernist, on view at
the Whitney from October 2, 2015 through January 17, 2016. Comprised of works spanning 1919 to
1972, the exhibition is the first full-scale survey of Archibald Motley’s paintings in two decades and an
unprecedented opportunity to carefully examine his dynamic depictions of twentieth-century
American life.

Dedicated to exploring the richness and diversity of African American culture, Motley focused on
depicting contemporary African American life, which was unsual in the early years of the twentieth
century. He is best known for his naturalistic portraits, stylized street scenes, and jazz cabarets that
visually embody the spirit of the Harlem Renaissance.

Read a review of the exhibition in The New York Times:
http://www.nytimes.com/2015/10/02/arts/design/a-lesser-known-modernism-inspired-by-african-
american-culture.html? r=0

When you and your students visit the exhibition, you will see a selection of paintings by Motley that chart
the evolution of his style, his use of vibrant color, and his exploration of ideas over time. This guide
provides a framework for preparing you and your students for a visit to the exhibition and offers
suggestions for follow up classroom reflection and lessons. The discussions and activities introduce
some of the exhibition’s key themes and concepts. These materials have been written for
Elementary, Middle, or High School students. We encourage you to adapt and build upon them in
order to meet your teaching objectives and students’ needs.

We look forward to welcoming you and your students at the Museum.

Enjoy your visit!

The School and Educator Programs team at the Whitney


http://www.nytimes.com/2015/10/02/arts/design/a-lesser-known-modernism-inspired-by-african-american-culture.html?_r=0
http://www.nytimes.com/2015/10/02/arts/design/a-lesser-known-modernism-inspired-by-african-american-culture.html?_r=0
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ARCHIBALD MOTLEY: JAZZ AGE MODERNIST

Why should the Negro painter, the Negro sculptor mimic that which the white Man
is doing when he has such an enormous colossal field practically all his own:
portraying his people historically, dramatically, hilariously, but honestly. And who
know the Negro race, the Negro soul, the Negro heart, better than himself?
—Archibald J. Motley, Jr.

Archibald Motley’s life

Painter Archibald J. Motley Jr. created portraits and scenes that reflect the African American
experience of his era. Although he was associated with the Harlem Renaissance, a creative
flourishing of the literature, art, music, and culture of African Americans, he never lived in New York’s
Harlem neighborhood nor did he associate with those artists. In fact, he did not feel that the visual
arts were as important to the Harlem Renaissance as other art forms. Nevertheless, he is still best
known for his portraits and paintings of urban street scenes and jazz cabarets, which visually
embody the spirit of that movement. Dedicated to exploring the diversity and richness of black
culture through naturalistic portraits, and later, stylized genre scenes of everyday life, Motley
embraced drama, humor, and honesty.

Motley was born in New Orleans to parents who held some of the most prestigious jobs available to
African Americans at the time. His mother was a school teacher; his father, a porter for Pullman
railroad cars. Motley was of African American, Creole, and European descent. His light skin and
middle-class status afforded him opportunities that were often out of reach for other African
Americans in that period. Like many African Americans at the time, the Motleys migrated to the North
in search of better economic opportunities and to escape the South’s rampant racism. Motley was
two years old when he settled with his family in Englewood, a mostly white, middle-class suburb of
Chicago, where he attended mostly white primary and middle schools.

Motley attended the School of the Art Institute of Chicago (SAIC), a prestigious institution that was
one of the first colleges to allow black students. There, he trained in formal, conventional painting
techniques including traditional compositions and representational drawing methods. Motley thought
that he ought to “abide by principles of true art, as our [white] brethren do.” Although mostly
accepted by the other students, Motley nevertheless experienced some harassment. Despite the
difficulties of paying his own way through school, Motley earned good grades and won several
awards for his artwork.

At SAIC, he met other black artists, as well as artists whose works centered on the modern, urban
American experience. These experiences led him to embark on a career that focused on depicting
contemporary African American life, which was unusual at the time. Using the traditional techniques
he had learned, he painted portraits that depict African Americans in a dignified way, rather than in
the stereotypical or caricatured ways that white artists had often portrayed African Americans.
Motley wanted to represent the American Negro honestly and sincerely. He said: “I feel that my work
is peculiarly American; a sincere personal expression of the age and | hope a contribution to society.”
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ARCHIBALD MOTLEY (CONTINUED)

After graduation from SAIC in 1918, Motley had immediate success. He exhibited widely and won
many awards, including a prestigious offer to study abroad in Paris, through a 1929 Guggenheim
Fellowship. In 1933 he began teaching at Howard University and working for the Works Progress
Administration’s Federal Art Project (FAP) as part of a New Deal program to give work to
unemployed artists during the Great Depression. After a courtship of fourteen years, Motley married
his neighborhood friend Edith Granzo. Her family, of German descent, disowned her because of her
interracial marriage. Archibald J. Motley Ill (Archie), Edith and Archibald Jr.’s only son, was born in
1933. Archie later recalled that the family rarely went out together because of constant racial
prejudice. It was only in 1929-30, when Motley was living in Paris with Edith, that the couple was able
to socialize more freely, since a more tolerant attitude prevailed there.

Motley came of age during a turbulent and exciting time in American history, and he witnessed
developments such as rapid industrialization, the Great Depression, and World War Il. He was
probably most inspired by the Jazz Age and Harlem Renaissance, both of which peaked in the 1920s.
Although named for a neighborhood in New York City, the Harlem Renaissance extended to other
cities such as Chicago and New Orleans. In Chicago, Motley documented African Americans at
leisure in “Bronzeville” (a reference to the brown complexions of the people who dominated its
streets and boulevards), a neighborhood in the South Side of Chicago where many African American
families had settled. The area, about ninety percent black, had a thriving African American business
community and music culture, especially that of jazz and blues. Motley studied Chicago’s African
American community intently, painting its black elites as well as its recently arrived Southern
migrants, unseemly slackers, and troublemakers. After a hard week of work, Motley observed African
Americans as they danced, drank, and enjoyed the social entertainment offered in “Bronzeville,” a
place where people of different races, economic circumstances, and social status could come
together. As a light-skinned black man living in middle-class Englewood, he was both an insider and
an outside observer of his fellow African Americans.

Between 1930 and 1949, Motley executed numerous paintings celebrating scenes of everyday life,
including depictions of picnics, barbeques, parades, and urban nightlife. His works from this period
reflect the cultural milieu: rhythmic figures, pulsating colors, and animated compositions all suggest
the high energy of jazz. Motley used both natural and artificial light to give his figures an unusual
intensity—and his vibrant colors became one of the most distinctive features of his work.

Portraits

Motley sought to improve race relations by dispelling stereotypes through his art, skillfully creating
sensitive, nuanced portraits of African Americans. He also wanted to expose his fellow African
Americans to the fine arts. He felt compelled to depict a mostly positive image of black
businessmen, cultured women, workers, and family members who surrounded him. He wrote: “|
sincerely hope that with the progress the Negro has made, he is deserving to be represented in his
true perspective, with dignity, honesty, integrity, intelligence, and understanding.”



ARCHIBALD MOTLEY (CONTINUED)

In many of his portraits, Motley captured his sitters’ poise and demeanor, conveying a sense of their
achievement, in addition to creating a believable likeness. Motley hoped that if blacks could see
themselves in art they would gain an appreciation for their own racial identity. And he hoped that if
whites could see the beauty and accomplishments of African Americans, stereotypes and racism
might be dispelled.

In one series, Motley depicted African American women with different shades of skin color. He titled
his portraits of racially mixed women with the Creole classifications that specified the amount of
Negro blood they supposedly had—“mulatto” (half), “quadroon” (one-quarter), and “octoroon” (one-
eighth). This was an important distinction at the time because it determined social status and legal
rights.

Motley’s portraits, although masterfully executed, may suggest that he had complex feelings about
race. He sometimes referenced stereotypes that equated physical appearance with social status.
The light-skinned octoroon woman is beautiful, but she remains nameless, known only by her racial
designation. But, as in the portrait of his grandmother, he also portrayed African Americans as
dignified and unique individuals at a time when it was uncommon to make African Americans the
subject in a work of traditional fine art.

Genre Scenes

With his genre painting, Motley wanted to alter attitudes toward black culture. He wanted to “bring
about better mutual understanding between the white and colored races.” He believed that in his
work, blacks and whites would recognize themselves and their shared experiences as modern, urban
Americans. According to scholar Amy Mooney, Motley often borrowed from the conventions of film, a
popular medium most viewers would be familiar with, in order to create his scenes. One might even
say that, in his genre scenes, Motley used the techniques and methods of movie making to further
social change. He employed cinematic techniques such as close-ups, panoramas, dramatic lighting,
staging, elaborate costumes, and artifice all to dramatic effect. Through his inspiration from film,
Motley created a unique, distinctive style; and one of the first series of paintings that depict
contemporary black urban life in America. His urban scenes exalt black accomplishments, self-
sufficiency, and independence from the white world. They also provide white people a rare
opportunity to view this intimate world. Through his paintings, Motley presented black culture as
modern, approachable, and concerned with the same universal conditions as other Americans.
Figures dominate his work and command the audience’s attention; unlike the subservient figures of
the past, they challenge the prevailing racism. In his genre scenes, figures are rarely shown
realistically. He exaggerated facial features to create a cast of stock characters that he sometimes
repurposed in other artworks.



ARCHIBALD MOTLEY (CONTINUED)

Scholars have debated the reasons for why he chose to paint caricatures of African Americans when
he was so sensitive to the individual in his portraits. Some speculate that he sought to make his
figures familiar and accessible to his viewers. Or, perhaps he may have used these stock characters,
with their inherent associations (the bumbling man, the “mammy” figure), as an easier way to
communicate his narratives. Or he may have used them simply for comic relief. Through scenes he
believed to be accessible, humorous, and engaging, Motley intended his art to deliver a message of
the social progress his fellow African Americans had attained in America. His work gave viewers
insight into the African American experience, his ultimate objective.

Whether painting masterfully executed, detailed portraits or caricatured genre scenes, Motley’s work
provides a remarkable view of family, friends, neighbors, and fellow Chicagoans and Parisians during
an important time in America’s history. Motley always sought recognition for his skill by viewers of all
races. His paintings were not meant to be an objective account of black life in America; rather they
were a subjective history seen through the influences, ideas, and imagination of Archibald J. Motley
Jr., a talented artist of mixed racial heritage who lived in Jazz Age America.

This introduction to the artist and works in the exhibition is adapted from an Interactive Exhibition
Guide for Teachers prepared by Veronica Alvarez, Michelle Brenner, and Holly Gillette, Los Angeles
County Museum Education Department, 2014.
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curated by Professor Richard J. Powell. The installation at the Whitney Museum is overseen by
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PRE-VISIT ACTIVITIES

Before visiting the Whitney, we recommend that you and your students explore and discuss some of
the ideas and themes in the exhibition. You may want to introduce students to at least one or two
works of art in the exhibition. See the Images and Related Information section of this guide on
pages 11-18 for examples of works that may have particular relevance to your classroom.

Objectives:
- Introduce students to the work of Archibald Motley.
- Introduce students to the themes they may encounter on their museum visit.
- Explore how Motley engaged with cultural, social, and political issues in the United States
during the 1920s and 1930s.

1. Artist as Observer: Portraits

Mending Socks, 1924 is a portrait of Archibald Motley’s paternal grandmother, Emily Sims Motley. He
surrounded his grandmother with objects that were important to her. Motley’s grandmother was born
into slavery. This part of her life is included in the painting: the portrait of a white woman at the top
left is Emma Sims Kittredge, the daughter of the slave owner and the mistress whom Motley’s
grandmother served while she was a slave. Emily Sims Motley was freed at the end of the Civil War,
about sixty years before this painting was made.

a. Grades K-12: Ask your students to take a close look at Mending Socks, 1924 on page 11. Let
your students know that the person in the painting is the artist’s grandmother. What do they
notice about her body language? Her facial expression? What might she be thinking about?
Ask students to explore and discuss the objects surrounding her. What can they tell about
Motley’s grandmother from the clues that the artist provides?

b. Grades 6-12: Tell your students that Motley’s grandmother was a former slave, and the
woman in the oval painting on the wall at the top left of this artwork is Emma Sims Kittredge,
her mistress during that time. Have students compare the two portraits. How are they
different? Discuss how Motley depicted this aspect of his grandmother’s life.

c. Grades K-12: Ask students to think about a grandparent or another adult in their family. If
they made a portrait of this person, what would they include? What activity would they show
their subject engaged in to tell the viewer about that person’s life? What objects would they
include to let the viewer know who they are? Ask students to reflect on how they would
represent this person and discuss their ideas with a partner.



PRE-VISIT ACTIVITIES (CONTINUED)

Motley’s portraits of African Americans generally express great dignity, confidence, and composure.
He wanted viewers to see their beauty and accomplishments, hoping this might dispel negative
stereotypes and racism. Motley once said that he wanted to paint every African-American skin tone,
from dark to light—showing the beauty of all. He titled this painting The Octoroon Girl. “Octoroon” is
an out-of-date term for a person who is one-eighth African American, and usually had somewhat
lighter skin.

a. Grades 6-12: Ask your students to compare and contrast The Octoroon Girl, 1925 on page 13
with Mending Socks, 1924 on page 11. What differences can students find? For example,
differences in who the women in the paintings might be, their poses, gaze, body language,
and clothing.

b. Grades 6-12: Ask your students to define the word stereotype and discuss how they feel
when people label or stereotype them. Ask them to write about an occasion when they were
stereotyped. Ask student volunteers to share their stories. How did they respond and deal
with being stereotyped? What would they want the person who stereotyped them to know
about them? What would they want that person to see and understand differently?

2. Artist as Storyteller: Migration

a. Grades K-12: Ask your students to look closely at Motley’s painting Town of Hope, 1927 on page
15 and describe what they see. Ask students to notice the colors and discuss the mood of the
painting. What do they notice about the way that Motley has depicted the town? Discuss the title
of the painting. Does it seem like a town of hope to your students? Why or why not? Motley does
not show any of the people’s faces. Why do students think he made that choice? What can they
tell about the people by their body language?

b. Grades 6-12: Whether migrating or not, African Americans experienced racism in the North and
the South. Ask your students to use the resources on page 19 to research and discuss the Great
Migration. What problems did African Americans encounter? How does students’ knowledge of
the Great Migration change the way that they see this painting?

c. Grades 6-12: Ask students to discuss migration in the world today and related current events
such as the refugee crisis in the Middle East and Europe. What do students think the
refugees and migrants hope for? What problems and difficulties have they encountered?
How do students think the world should address the Syrian refugee crisis? How might it be
resolved?



POST-VISIT ACTIVITIES

Objectives
- Enable students to reflect upon and discuss some of the ideas and themes from
the exhibition.
- Have students further explore some of the artist’s ideas through discussion and
art-making activities.

1. Museum Visit Reflection

After your museum visit, ask students to take a few minutes to write about their experience. What
new ideas did the exhibition give them? What other questions do they have? Ask students to share
their thoughts with the class.

2. Artist as Observer: Street Scenes and Sounds

a. Grades K-12: Ask your students to review and discuss Black Belt, 1934 on page 16. Ask
them to explore how Motley exaggerates the color, lighting, and people’s features in the
painting. What adjectives would they use to describe this scene?

b. Grades K-12: Ask students to imagine they are on this street. What sounds would they
hear? What would it be like to be part of this crowd? If they were part of this scene, what
would they be doing?

c. Grades 6-12: Your students could do the following project over the course of several days.
What inspires students about their neighborhood? What are they proud of in their
community? Ask students to choose a medium such as drawing, painting, photography,
smartphone, video, or audio to capture the activity and culture on the streets of their
neighborhood. View and discuss students’ work. What did they discover?

d. Grades 6-12: To extend this project, students could collage or edit their street scenes and
sounds together to create a collective view of their neighborhoods and communities.



POST-VISIT ACTIVITIES (CONTINUED)

3. Artist as Critic: Race relations in America

In The First One Hundred Years: He Amongst You Who is Without Sin Shall Cast the First Stone:
Forgive Them Father For They Know Not What They Do, ¢.1963-72, Motley combined symbolism and
allegory with real life occurences to depict the first 100 years after the Civil War. He worked on this
painting from 1963-72, chronicling historical and political events as well as the decade that he was
living in and experiencing during Civil Rights Movement. The events at that time included the
Birmingham church bombings, and the assassination of Dr. Martin Luther King Jr. and John F.
Kennedy Jr.

a. Grades 9-12: Use the resources on page 19 to review the history of the Civil War through the
Civil Rights movement. Ask your students to look closely at the painting on page 17. Explain
that this painting is complex and may appear ambiguous. Ask them to discuss the images
and symbols of racism that Motley included in the painting and their placement in the
composition. For example, talk about why he chose to include images of Abraham Lincoln,
Martin Luther King Jr., and John F. Kennedy Jr. Why might he have juxtaposed a lynching and
the Statue of Liberty side by side? Discuss how the confederate flag continues to provoke
controversy in the United States today. What view of the first 100 years has Motley
portrayed?

b. Grades 9-12: Students could do this project individually or in small groups. Ask students to
research a social or political theme in current events over the past 20-30 years. For example,
migration, immigration, war, civil rights, racism, gay rights, or feminism. Ask them to make a
collage that chronicles this theme. Encourage students to use both literal and symbolic
imagery. Ask students to use text that is related to their theme.

c. Grades 9-12: View and discuss students’ collages. Are there any common themes that
students selected? Ask them to dig deeper. Discuss the current state of this issue. Where
has progress been made? What obstacles have been overcome? What obstacles still exist?
How do students think these obstacles might be addressed now and in the future?

IMAGES AND RELATED INFORMATION

On the following pages, we have included some selected images from the exhibition, along with
relevant information that you may want to use before or after your Museum visit. You can print out
the images or project them in your classroom.
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MENDING SOCKS, 1924

Archibald J. Motley Jr., Mending Socks, 1924. Qil on canvas, 43 7/8 x 40 in. (111.4 x 101.6 cm). Ackland Art Museum, The
University of North Carolina at Chapel Hill; Burton Emmett Collection. Image courtesy the Chicago History Museum. © Valerie
Gerrard Browne

1
© 2015 Whitney Museum of American Art



MENDING SOCKS, 1924 (CONTINUED)

Motley was extremely fond of his paternal grandmother Emily Motley, with whom he lived at his
family’s Chicago residence in the 1910s and 1920s. With its peaceful domesticity, careful still-life
arrangements, and patterned fabrics, this portrait of her references the interior genre scenes
common in seventeenth-century Dutch painting. Motley had a sophisticated understanding of art
history and effortlessly incorporated allusions to past styles. However, this work also nods to a more
recent, American past and the complicated legacy of slavery: Emily Motley was, in fact, a former
slave in the household of the woman represented in the upper left. Though he adhered to a
traditional format for this painting, the artist depicted objects and people in a layered evocation—and
original combination—of multiple pasts and histories.
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THE OCTOROON GIRL, 1925

Archibald J. Motley Jr., The Octoroon Girl,1925. Qil on canvas, 38 x 30 1/4 in. (96.5 x 76.8 cm). Courtesy Michael Rosenfeld
Gallery, LLC, New York. Image courtesy the Chicago History Museum. © Valerie Gerrard Browne

© 2015 Whitney Museum of American Art




THE OCTOROON GIRL, 1925 (CONTINUED)

The Octoroon Girl—the title refers to an historic term for someone with one-eighth black ancestry—
depicts a beautiful, fashionable, light-skinned woman. Motley, who was himself multiethnic, was very
alert to the ways American society at large responded to darker or lighter skin tones.
Contemporaneous novels such as Nella Larsen’s Passing (1929)—some recent editions of which
have used this painting as a cover illustration—suggest the extent to which this was a common,
potent concern, perhaps especially when questions surrounding skin, femininity, and sexuality arose
simultaneously. But while the “tragic mulatto” was a well-established trope of literature and film, with
mixed-race characters caught between their heritage and the temptation to try to “pass” for white,
Motley depicted this one as modern, self-possessed, and confident.
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TOWN OF HOPE, 1927

Archibald J. Motley Jr., Town of Hope, 1927. Qil on canvas, 38 1/2 x 311/2in. (80 x 97.8 cm). Johnson Publishing Company.
Image courtesy the Chicago History Museum. © Valerie Gerrard Browne

This painting’s title, Town of Hope, evokes an idealized version of small town optimism. But with its
dark clouds and black crows, the painting’s overall mood is one of unease, trepidation, and upheaval.
The streams of black migrants in the painting’s lower right suggest flight from the community on the
horizon, implying that it has been less than welcoming. The painting seems to be more metaphorical
than Motley’s urban scenes, alluding to the complex mix of hope, freedom, frustration, and loss that
characterized many African Americans’ experiences of the Great Migration.
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BLACK BELT, 1934

Archibald J. Motley Jr., Black Belt, 1934. Qil on canvas, 33 x 40 1/2 in. (83.8 x 102.9 cm). Hampton University Museum,
Hampton, Virginia. Image courtesy the Chicago History Museum. © Valerie Gerrard Browne

“I do not feel that there is anything in my work which is peculiar to Chicago,” Motley wrote in
1932, “but it is, indeed, a racial expression and one making use of great opportunities which have
long been neglected in America.” Paintings such as Black Belt underscore Motley’s approach to
picturing the modernist contours of black American experience after the Great Migration. He
brought a wry, sometimes even jaded or cynical perspective to his subject matter, glorying in the
spectacle. The electric lights irradiate the night scene with a surreal glow, and the figures are
animated but somewhat anonymous. In his paintings of the urban scene, Motley often included
an overweight man, elegantly dressed but often bearing cartoonish, stereotyped features. This
man never engages fully in the actions depicted; rather he seems to serve as a surrogate for the
real-life voyeurs of Bronzeville, whether white, black, or—perhaps especially—Motley himself.
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THE FIRST ONE HUNDRED YEARS, c.1963-72

Archibald J. Motley Jr., The First One Hundred Years; He Amongst You Who is Without Sin Shall Cast the First Stone: Forgive
Them Father For They Know Not What They Do, c. 1963-72. Oil on canvas, 48 7/8 x 40 3/4 in. (124 x 103.5 cm). Collection of
Mara Motley, MD, and Valerie Gerrard Browne. Image courtesy the Chicago History Museum. © Valerie Gerrard Browne
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ARCHIBALD MOTLEY
THE FIRST ONE HUNDRED YEARS, c.1963-72
(CONTINUED)

Motley’s most overtly political painting is a modern allegory on the history of race relations in
America. He began the canvas at the height of the civil rights movement and worked on it for nearly a
decade. Its extraordinary, eerie blue tonality sets off symbolically loaded passages of red depicting,
variously: the Confederate flag, blood, a burning cross, and the devil. The hanging body of a lynched
black man is strikingly juxtaposed with the Statue of Liberty and the disembodied heads of three of
the nation’s greatest champions of racial equality: John F. Kennedy, Martin Luther King Jr., and
Abraham Lincoln. In this radical artistic break from his life’s work, Motley sums up both personal
history and national tragedy.
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AT THE MUSEUM

Guided Visits

Guided visits are one hour and ten-minute thematic tours that build upon classroom learning. We
introduce students to three to five works of art through careful looking, discussions, and activities
that incorporate the artist’s voice and process. Museum educators lead inquiry based conversations
as well as sketching or writing activities in the galleries. To schedule a visit, please go to
http://whitney.org/Visit/GroupTours.

Guided Visit Themes

School Programs uses a thematic-based approach to teaching in the galleries. We created these
themes in order to foster thoughtful connections between K-12 classroom learning and the art on
view. When you schedule a guided visit, you will be able to choose one of the following themes.

Artist as Observer (K-12)

How do artists represent the world around them? How do they choose to show people and places?
This theme can address topics including New York City, community, landscape, and portraiture. This
is a great thematic tour for first-time visitors as it incorporates visual literacy skills and introduces
students to multiple ways of looking at and talking about art.

Artist as Storyteller (K-12)
How do artists tell a story? What is their point of view? This theme addresses ELA concepts such as
narrative, tone, character, and setting and is recommended for literacy and writing classes.

Artist as Experimenter (K-12)

How do artists push boundaries and explore new concepts? This theme examines how artists
experiment with materials, processes, and ideas. Younger students may look at how artists use
formal elements such as line, shape, color, texture, and composition, or how they transform everyday
objects. Older students may consider more conceptual questions, such as “What makes this art?”
and “Why is this in a museum?”

Artist as Critic (6-12)

How do artists respond to the social, political, and cultural climate of their time? What does their
work tell us about American life and culture? How can art serve as a catalyst for change? Students
examine how artists respond to the topics that shape history, politics, and contemporary culture.
This thematic tour can address subjects such as current events, war, gender, race, politics, and
activism.
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AT THE MUSEUM (CONTINUED)

Working with Museum Educators

If you are scheduled for a Guided Visit, your museum educator will contact you in advance. Let them
know what preparatory work you have done, how this connects to the rest of your curricula, and
what you would like your visit to focus on. The more you tell them, the better they can prepare for
your visit. Please also let them know if your students have any specific needs. Groups can spend
extra time in the galleries after their guided tours only on Mondays, Wednesdays, and Thursdays
when the Museum is open to the public.

All educators and students who have a Guided Visit will receive a pass which offers free admission to
the Whitney during the school year.

High school non-guided visits

High School students are welcome to visit the museum during public hours in a self-guided capacity.
Non-guided visits must be scheduled in advance. A maximum of 50 students may arrive at the
museum together and must then divide into small groups (no more than 4 students per group) to visit
the galleries. One chaperone must accompany 15 students.

Discuss museum rules with students before your visit. We have found that works of art are more
accessible if students are provided with some structure or direction, and we recommend giving
students a task to complete while in the galleries. You may want to create a worksheet, free-writing
or poetry activity, or a sketching assignment.

whitney.org/ForTeachers

Check out our web resources especially for K-12 teachers! Here you can explore the Whitney’s
collection, try out an activity with your students, prepare for a Museum visit, and learn some tips for
working with modern and contemporary art. For Teachers also includes discussion, research, art
making and writing activities, downloadable teacher guides, and links to related websites.

We look forward to welcoming you and your students to the Whitney!
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ABOUT THE WHITNEY’S NEW BUILDING

Opened just a few months ago on May 1, 2015, the Whitney’s building was designed by architect
Renzo Piano. His design was inspired by the industrial character of the neighboring buildings in the
Meatpacking District. There’s art all over the Whitney: in the galleries, stairwell, first-floor lobby, and
on the outdoor terraces, which offer awesome 360 degree views of the city. Artist Richard
Artschwager designed the building’s four elevators. Titled Four in Six, the elevators are based on six
themes that occupied Artschwager’s imagination from the mid-1970s throughout his artistic career:
door, window, table, basket, mirror, rug. Each elevator is an immersive installation comprised of one or
two of these themes.

The Laurie M. Tisch Education Center

For the first time in its history, the Whitney has a dedicated space for education. The Laurie M. Tisch
Education Center is a hub of activity where visitors of all ages can engage with artists and enliven
and enrich their museum experience. Centrally located on the Museum’s third floor and adjacent to
the Susan and John Hess Family Gallery and Theater, the Laurie M. Tisch Education Center brings
visibility to the educational mission of the Whitney and also provides opportunities for museum
educators to work in new ways, offering audiences drop-in programming, hands-on learning, as well
as in-depth and interdisciplinary programming.

Feedback
Please let us know what you think of these materials. Email us at schoolprograms@whitney.org.
For more information about our programs and resources, please visit whitney.org/Education.

LEARNING STANDARDS

The projects and activities in this teacher guide address national and state learning standards for the
arts, English language arts, social studies, and technology.

The Partnership for Twenty-first Century Learning Skills
http://www.p21.org/

Common Core State Standards
http://www.corestandards.org/

Links to National Learning Standards
http://www.mcrel.org/compendium/browse.asp

Comprehensive guide to National Learning Standards by content area
http://www.education-world.com/standards/national/index.shtml

New York State P-12 Common Core Learning Standards
http://www.engageny.org/resource/new-york-state-p-12-common-core-learning-standards

New York City Department of Education’s Blueprint for Teaching and Learning in the Arts
http://schools.nyc.gov/offices/teachlearn/arts/blueprint.html
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Archibald Motley: Jazz Age Modernist is organized by the Nasher Museum of Art at Duke University.

This exhibition is made possible by the Terra Foundation for American Art; the National Endowment
for the Humanities:Exploring the human endeavor; and the Henry Luce Foundation.

TERRA-’%{(% Htimanities Ul

FOUNDATION FOR AMERICAN ART

Any views, findings, conclusions, or recommendations expressed in this exhibition do not necessarily
represent those of the National Endowment for the Humanities.

Additional support for the Whitney’s presentation of this exhibition is provided by the Viniar Family
Foundation and an endowment established by Donna Perret Rosen and Benjamin M. Rosen.
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