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WELCOME TO THE WHITNEY!

Dear Teachers,

We are delighted to welcome you to the exhibition, Jimmie Durham: At the Center of the World, on
view at the Museum through January 28, 2018. The exhibition highlights Durham's expansive
practice, which spans sculpture, drawing, collage, photography, video, and performance.

This teacher guide provides a framework for preparing you and your students for a visit to the
exhibition and offer suggestions for follow up classroom reflection and lessons. The discussions and
activities introduce some of the exhibition’s key themes and concepts.

We look forward to welcoming you and your students at the Museum.

Enjoy your visit!

The School and Educator Programs team
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JIMMIE DURHAM: AT THE CENTER OF THE WORLD

| feel fairly sure that | could address the entire world if only | had a place to stand.
—Jimme Durham, “The Ground Has Been Covered,” 1988

Jimmie Durham (b. 1940) has worked as a visual artist, activist, performer, essayist, and poet for
more than forty-five years. One of the most inventive American artists working today, Durham has
produced wryly political art over the last four decades. Using materials as varied as animal skulls, oil
barrels, stone, and olive wood, he approaches his subjects with a potent blend of poetry and humor.

Durham started making art in the mid-1960s, leaving the United States to enroll at the Ecole des
Beaux-Arts in Geneva, Switzerland, in 1969. There he worked primarily in performance and sculpture
and became increasingly interested in the possibility of integrating art into public life. Focusing his
attention on activism when he returned to the United States, Durham worked from 1974 to 1979 for
the American Indian Movement (AIM), an advocacy group that addresses issues facing Native
Americans. The influence of Durham’s activist work can be seen in his art in the years that followed
when he began to explore the ways in which Eurocentric biases have impacted representations of
Indigenous peoples.

An active participant in New York’s vibrant downtown artist community in the 1980s, Durham left in
1987, moving first to Mexico and then to a number of different countries in Europe. He has engaged
deeply with the culture and history of each of his adopted homes, drawing on the local language,
materials, and architecture to reframe larger political, historical, and philosophical questions.
Throughout his travels, he has declared wherever he happens to be—whether Mexico City or
Brussels, Marseille or Rome, Naples or Berlin—the “center of the world.” As he travels, Durham works
with materials that evoke his local context. He pays close attention both to their physical properties,
and to their political implications.

Jimmie Durham: At the Center of the World is organized by the Hammer Museum, Los Angeles, and
curated by Anne Ellegood, senior curator, with MacKenzie Stevens, curatorial assistant. The
Whitney’s presentation is organized by Elisabeth Sussman, Sondra Gilman Curator of Photography,
and Laura Phipps, assistant curator, Whitney Museum of American Art.

More information about the exhibition:

http://whitney.org/Exhibitions/JimmieDurham



http://whitney.org/Exhibitions/JimmieDurham

PRE-VISIT ACTIVITIES

Before visiting the Whitney, we recommend that you and your students explore and discuss some of
the ideas and themes in the exhibition. We have included some selected images from the exhibition,

along with relevant information that you may want to use before or after your Museum visit. You can
print out the images or project them in your classroom.

Pre-visit Objectives:
- Introduce students to the artist Jimmie Durham and works in the exhibition.
— Examine themes students may encounter on their museum visit.
- Explore how Durham has used materials, humor, and irony in his work.

1. Artist as Observer: Materials and Meaning

Jimmie Durham often makes sculpture out of materials that he finds and collects, such as glass from
Venice, industrial machinery in New York City, or a fallen tree with bullets in it in France. To him,
these things express the spirit of the places where he found them. He combines these objects and
materials in surprising ways.

a. Ask your students to to look closely at Tlunh Datsi, 1984 on page 8. What materials and objects
do they notice? Have students make a list of the items they recognize in this work. Where do
they usually see these materials and objects? Ask them to describe places where they might find
them. What associations, meaning, or personal connections do they have?

Material or Object Description Location Meaning

b. Ask each student to find an object or a material in the classroom. It could be natural or manmade,
something in the room, in their pockets, or book bags.. Ask them to continue their list with the
classroom materials and objects. Discuss what they chose and why they selected those specific
items.

c. Ask your students to look at other images in this guide. What do they recognize? Where do they
think Durham found the materials and objects for these works?

d. For older students: tell them that Durham thought of T/unh Datsi as a kind of collaboration with
the animal (a puma) itself, a process of discovering how it felt to be dead, and interpreting those
feelings through sculpture. Durham’s art often involves this kind of imaginative effort, almost a
form of empathy with his materials.



PRE-VISIT ACTIVITIES (CONTINUED)

Ask your students to divide into small groups. Have them imagine the sculpture from the puma’s
point of view. What setting might it have existed in? What might its past experiences have been?
What questions might they have for this animal? How do they think the animal might feel as part
of this sculpture, based on the choices the artist made? In what ways can students empathize
with the puma?

Have student groups write a collaborative poem, letter, monologue, dialogue, or short story about
the puma. Ask students to present and discuss their writing. How did they interpret the work
from the puma’s perspective?

Artist as Storyteller: Myths and Stereotypes

a. Insmall groups, ask your students to look closely at Durham’s sculptures of Malinche and Cortez
on pages 10-11 and then help each other pose like these figures. What attitude might each of
these sculptures represent?

b. Use the resources below to give your students some background information about Malinche
and Cortez and discuss how these characters have been stereotyped and mythyhologized.

https://www.npr.org/sections/goatsandsoda/2015/11/25/457256340/despite-similarities-pocahontas-
gets-love-malinche-gets-hate-why
National Public Radio information about Malinche and Cortés.

https://www.bitchmedia.org/article/whats-problem-thinking-indian-women-princesses-or-
squaws
Bitch Media article about challenging Native America female stereotypes.

Durham said: “Then, | made Cortez, but for a long time, he was just a face. | made many different
layers that were all tinted differently, so then when | sand it down, it looks disgustingly like flesh,
if flesh were dead and petrified. | wanted him to look monstrously bad and greedy, like he wanted
Mexico.” Discuss how the materials and the pose that Durham chose for his sculpture of Cortez

might express badness and greediness. Jimmie Durham: At the Center of the World audio guide
http://whitney.org/WatchAndListen/AudioGuides/1907

c. Ask your students to identify and discuss characters they are familiar with from popular culture
who have been portrayed as “good” or “bad.” For example, “good” characters might be
Superman, Batman, Wonder Woman, Storm, Cyborg, or The Flash. “Bad” characters might be
Darth Vader, the Wicked Witch of the West, the Joker, Voldemort, or Sauron. What materials or
objects would students use to depict one of these characters? Why?


https://www.npr.org/sections/goatsandsoda/2015/11/25/457256340/despite-similarities-pocahontas-gets-love-malinche-gets-hate-why
https://www.npr.org/sections/goatsandsoda/2015/11/25/457256340/despite-similarities-pocahontas-gets-love-malinche-gets-hate-why
https://www.bitchmedia.org/article/whats-problem-thinking-indian-women-princesses-or-squaws
https://www.bitchmedia.org/article/whats-problem-thinking-indian-women-princesses-or-squaws
http://whitney.org/WatchAndListen/AudioGuides/1907

PRE-VISIT ACTIVITIES (CONTINUED)

2. Artist as Critic: Humor, irony, Satire
I've always loved comedy as a way of fighting, and comedy as a way of disrupting. | like it very
much. The transition from politics to art and art to politics never stops, and it is a constant in my

life. —Jimmie Durham
Jimmie Durham: At the Center of the World audio guide, http://whitney.org/WatchAndListen/AudioGuides/1907

a. Have students look closely at On Loan from the Museum of the American Indian, 1985 and Types
of Arrows on pages 13-14. What do they notice? Where would they expect to find displays like
this?

b. Durham said: “| was struck by the idea, Museum of THE American Indian. It’s such a clumsy term.
You wouldn’t say, Museum of the Italian. Museum of the Jew. Museum of the Black. It’s not nice
to do that, is it? Then | said, that’s something to poke at. That’s something to play with.” Give your
students some information about the items in the case that Durham referred to as “fake
artifacts.” Ask students to divide into small groups and discuss the objects that Durham has
displayed in this work. Use the resources below. How might they relate to stereotypes about
Native Americans? Ask each group to report back to the class. What did they discover?

https://www.youtube.com/watch?v=GHdW_LVfn28
Six misconceptions about Native American people.

https://journalistsresource.org/studies/society/race-society/native-americans-media-
stereotype-redskins
Article by Farah Qureshi about Native American mascot and media stereotypes.

https://www.youtube.com/watch?v=_hJFi7SRH7Q
How Hollywood stereotyped Native Americans.

https://www.youtube.com/watch?v=GlzYzz3rEZU
Matika Wilbur, Changing the way we see Native Americans, TEDxTeachersCollege.

Artist as Experimenter: Portraits and Pretense

a. With your students look at Durham’s Self-Portrait Pretending to Be a Stone Statue of Myself on
page 15 and discuss why an artist might create a self-portrait. What do students expect a self-
portrait to include? Have your students ever made self portraits? What did they include? Why?

b. Ask your students to view Durham’s self-portrait and describe what the artist is doing. Tell
students the title of the portrait. Ask them to turn and talk about why the artist might have made
that choice. Why do students think he is covering his face? What might Durham mean by
“pretending to be a stone statue of myself...” What do students think he is choosing to tell about
himself? What is he not telling?


http://whitney.org/WatchAndListen/AudioGuides/1907
https://www.youtube.com/watch?v=GHdW_LVfn28
https://journalistsresource.org/studies/society/race-society/native-americans-media-stereotype-redskins
https://journalistsresource.org/studies/society/race-society/native-americans-media-stereotype-redskins
https://www.youtube.com/watch?v=_hJFi7SRH7Q
https://www.youtube.com/watch?v=GIzYzz3rEZU

PRE-VISIT ACTIVITIES (CONTINUED)

c. Ask younger students to make a self portrait. Have them consider what they would like to
communicate about themselves.

d. For older students: if they were to create a self portrait pretending to be someone or something
else, who or what would they choose to be? Have students pose for each other in pairs or take
selfies pretending to be someone or something else. Display students’ images in the classroom.
Who or what did students pretend to be? Why?

e. Stones are important material to Durham in his work. He thinks about stones as materials for art,
as tools that can be used to create art, and even destroy objects that may then become art.
Brainstorm a list of ideas and associations students have with stones. Make a word wall in your
classroom. When students visit the Museum, ask them to look for different ways that Durham
uses stone in his artwork.



JIMMIE DURHAM
TLUNH DATSI, 1984

Jimmie Durham, Tlunh Datsi, 1984. Puma skull, shells, turquoise, turkey feathers, metal, sheep and deer fur, pine,
acrylic paint. 40 15 x 3534 x 3134 in. (103 x 91 x 81 cm). Private collection, Belgium

© 2017 Whitney Museum of American Art



JIMMIE DURHAM
TLUNH DATSI, 1984

While living in New York City in the 1980s, Durham began making sculptures composed of wood,
stone, and animal parts, including bones, skulls, fur, leather, feathers, and teeth, often in combination
with manufactured objects. He experimented with new approaches to some of art’s oldest subjects,
such as the honoring of the dead and the relationship between humans and animals. He also started
investigating ideas that had become important to him during his years as an activist: the fluidity and
complexity of identity, the violent histories of colonialism and nationalism, and the many stereotypes
that plague Indigenous peoples. Durham thought of this work as a kind of collaboration with the
animal itself—in this sculpture, a puma—a process of discovering how it felt to be dead, and
interpreting those feelings through sculpture. Durham’s art often involves this kind of imaginative
effort, almost a form of empathy with his materials. The title, Tlunh Datsi is the Cherokee name for
puma, and this sculpture is one of several works that Durham made for a 1984 exhibition at the

Alternative Museum, New York.

© 2017 Whitney Museum of American Art



JIMMIE DURHAM
MALINCHE, 1988-92

Jimmie Durham, Malinche, 1988-1992. Guava, pine branches, oak, snakeskin, , polyester bra soaked
in acrylic resin and painted gold, watercolor, cactus leaf, canvas, cotton cloth, metal, rope, feathers,
plastic jewelry, glass eye. 70 x 23 %4 x 35 in. (177 x 60 x 89 cm). Stedelijk Museum voor Actuele
Kunst (SMAK), Ghent, Belgium. Image © S.M.AK. / Dirk Pauwels.

© 2017 Whitney Museum of American Art
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JIMMIE DURHAM
CORTEZ, 1991-92

Jimmie Durham, Cortez, 1991-92. Fiberglass and resin, PVC, metal car parts, leather, glass, acrylic
paint, rebar, sheet metal, pulleys, handles. 88 15 x 57 x 20 ¥ in. (225 x 145 x 52 cm). Stedelijk
Museum voor Actuele Kunst (SMAK), Ghent, Belgium. Image © S.M.A K./ Dirk Pauwels.

© 2017 Whitney Museum of American Art
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JIMMIE DURHAM
MALINCHE, 1988-92 AND CORTEZ, 1991-92

When Durham originally made Malinche, he conceived her as a representation of Pocahontas, one of
the mostly widely mythologized Native American historical figures. Three years later, he transformed
her into an Indigenous Mexican woman who was given as a slave to Hernan Cortés, the sixteenth-
century conquistador, by Mayan rulers and who became his interpreter and bore him a child. While
Pocahontas is commonly depicted as a “civilized savage,” Malinche is often viewed as a traitor who
played a role in the fall of the Aztec empire because of her relationship with Cortés and her
perceived willful aiding of the Spanish colonizers despite the reality that neither woman had much
say in her fate. When Durham transformed Pocahontas to Malinche, he created Cortez to sit
alongside her. Part man, part machine, he serves as a metaphor for modernization ushered in by
violence. Together these sculptures call attention to how historical facts can be altered to become
myth, and the ways in which history is distorted by those with the power to write it.

Durham commented about these works:

| did want to show the unreality of the myth, of the idea. The unreality of what they call reality. |
carved a more realistic looking foot and | had a piece of yucca cactus that just happened to look like
a foot, so | stuck it on.

Then, | made Cortez, but for a long time, he was just a face. | made many different layers that were all
tinted differently, so then when | sand it down, it looks disgustingly like flesh, if flesh were dead and

petrified. | wanted him to look monstrously bad and greedy, like he wanted Mexico.
Jimmie Durham: At the Center of the World audio guide, http://whitney.org/WatchAndListen/AudioGuides/1907

12
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http://whitney.org/WatchAndListen/AudioGuides/1907

JIMMIE DURHAM
ON LOAN FROM THE MUSEUM OF THE AMERICAN

INDIAN, 1985

Jimmie Durham, On Loan from the Museum of the American Indian, 1985. Installation view, Jimmie Durham: At the Center of the
World, Hammer Museum, Los Angeles, January 29- May 7, 2017. Photograph by Brian Forrest

| was struck by the idea, Museum of THE American Indian. It’s such a clumsy term. You wouldn’t say,
Museum of the Italian. Museum of the Jew. Museum of the Black. It’s not nice to do that, is it? Then |
said, that’s something to poke at. That’s something to play with.

—Jimmie Durham

Jimmie Durham: At the Center of the World audio guide http://whitney.org/WatchAndListen/AudioGuides/1907

These objects, which Durham labeled “fake artifacts,” “scientifacts,” and “sociofacts,” come from On
Loan from the Museum of the American Indian (1985), a pseudo-archival display like those found in
natural history museums. The installation gathered together personal items, such as photographs of
family members and a handprint made with Durham’s blood, and objects related to issues facing
Native Americans, including land rights, common stereotypes of the “savage,” and the appropriation
of cultural products and imagery. In Pocahontas’ Underwear, for example, Durham uses hyperbole to
critique the way a complex figure’s important role in American history has been simplified and

sexualized.

13
© 2017 Whitney Museum of American Art


http://whitney.org/WatchAndListen/AudioGuides/1907

JIMMIE DURHAM
TYPES OF ARROWS, 1985-86

Jimmie Durham, Types of Arrows, 1985-86. Oak, flint arrowheads, cow leather, turkey feathers, canvas over board, ink on
paper, 111/4 x 111/4 x 21/8in. (28.8 x 28.8 x 5.4 cm). Collection of Coleen Fitzgibbon and Tom Otterness

In thousands of cowboy and Indian films, a cowboy takes an arrow out of another cowboy and looks
at it and said, "It's not Apache. It's Cheyenne." or "It's not Navajo. It's Apache." I'm charmed by the
ideas that everybody has signature arrows [laughs] that you can tell, maybe you can even tell the
name of the mother and the guy who made the arrow. It's so specific!

| thought | will make some things and | will show some things that could just as well be something, or
not. | made a little wavy arrow and a tiny, tiny arrow. They all have real arrow points on them. They all
have real flint points. | just wanted to make something ridiculous to show how ridiculous it already is.
And do it in way that doesn’t accuse anybody of being racist, because it doesn’t help to accuse
people of being racist; it just makes them angry. But if you say, "Here are three types of arrows," then
so ridiculous, then people laugh. Suddenly, they're removed from it for a little while and can see it,
maybe can see it.

I don't want them to laugh at the genocide, but | want them to laugh at three ridiculous arrows.
—dJimmie Durham
Jimmie Durham: At the Center of the World audio guide http://whitney.org/WatchAndListen/AudioGuides/1907

14
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JIMMIE DURHAM
SELF-PORTRAIT PRETENDING TO BE A STONE
STATUE OF MYSELF, 2006

Jimmie Durham, Self-Portrait Pretending to Be a Stone Statue of Myself, 2006. Color photograph.
Edition of 1 + 1 AP. 31 % x 24 in. (80.7 x 60.9 cm). Collection of fluid archives, Karlsruhe. Courtesy
of ZKM Center for Art and Media, Karlsruhe.

© 2017 Whitney Museum of American Art
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JIMMIE DURHAM
SELF-PORTRAIT PRETENDING TO BE A STONE
STATUE OF MYSELF, 2006

Durham uses self-portraiture to explore the idea that identity is not singular or autonomous, but
rather an amalgamation of the many influences that shape us over time. Here he holds a piece of
stone over his face like a mask.

Durham remarked about this portrait: “But of course, I'm not pretending to be. I'm pretending to be
pretending to be. This idea comes from an old Japanese idea that | love very much. The Middle Ages
Japanese court had a special language that you pretended to be pretending to be sorrowful if a
friend died. You pretended to be pretending to be happy if something happy happened.

| just like the idea of a double pretense, that you're not really living your life. You're not really there at
all. I don't know how ‘here’ | am, but | know the self-portrait is already a double pretense.”

Jimmie Durham: At the Center of the World audio guide, http://whitney.org/WatchAndListen/AudioGuides/1907

16
© 2017 Whitney Museum of American Art
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POST-VISIT ACTIVITIES

Post-visit Objectives
- Enable students to reflect upon and discuss some of the ideas and themes from
the exhibition.
- Have students further explore some of the artists’ ideas through discussion, art-making, and
writing activities.

1. Museum Visit Reflection
After your museum visit, ask your students to take a few minutes to write about their experience.
What new ideas did the exhibition give them? What other questions do they have? Ask students
to share their thoughts with the class.

2. Artist as Experimenter: Altered Objects

a. If your students did not see Durham’s sculpture, St. Frigo, 1996 in the exhibition, use the image
and information on page 19 to tell students how this work was made. Explain that Durham threw
stones at this fridge for ten days. Like the puma in the pre-visit project on page 4, Durham
thought about the experience of this object and how he transformed a mundane household item
into a work of art, saving it from the trash. He also felt bad about the fridge, remarking that it had
been brave, like a martyred saint, and so he called the refrigerator St. Frigo.

b. Ask students to debate why this fridge might be considered art. Have them think about what
Durham did, what his ideas and process were, and what the viewers’ responses might be. Divide
the class in half, with one group advocating for the refrigerator as art, and the other group
challenging this idea.

c. Students could work in small groups for this project. Ask student groups to find an object or a
material, such as an old map or chair, that your school is throwing out. Have students alter that
object a little bit every day over the course of two weeks. As a group, ask them to decide what
their process will be for transforming this object. For example, making a small tear in a paper
object or using a pencil to make a few marks on a chair each day. View and discuss students’
finished work. What titles would students give their transformed objects?

17



POST-VISIT ACTIVITIES (CONTINUED)

Artist as Critic: Critical Ideas

a.

Review and discuss the images of Durham’s artworks in this teacher guide. What do students
think Durham is being critical of? Why? Having visited the exhibition, how can they tell?

Ask student volunteers to lead a discussion with the class about some of the stereotypes that
they may have experienced concerning their identities—gender, race, name, personality, or where
they are from. Ask each student to write a brief paragraph about how people stereotype them,
based on their identity.

Ask your students to write a second paragraph to explain who they feel they really are. What are
their personal goals, tastes, style? What gives each student their own special identity?

Have students write a summary or conclusion about what advice they can give to people about
the dangers of stereotyping and how to change people’s attitudes.

If students were going to design a humorous or satirical exhibition about their own experiences
of being stereotyped, what would they choose to include? Why? How might students use
materials, objects, and humor to address and confront these stereotypes?

Divide students into small groups and have them design an exhibition display that challenges
stereotypes. Each person in the group could make a small artwork that incorporates humor and
satire to include in their show. Student groups can find images of objects and materials for their
artworks online or in magazines. Each group could create a collaborative drawing, a collage, a
model, or a digital rendering of their exhibition.

View and discuss students’ artwork and exhibition designs with the class. What did they create?
How did they incorporate humor and satire in their artworks? How did they choose to display
their work?

18



JIMMIE DURHAM
ST. FRIGO, 1996

Jimmie Durham, St. Frigo, 1996. Metal refrigerator, 52 x 23 1/2 x 23 1/2 in. (132 x 60 x 60 cm).
Collection of Ministry of Culture, Lisbon, Portugal

St. Frigo is a sculpture Durham made in 1996 while doing an artist residency in France. By throwing
stones at an old refrigerator every morning for ten days in the courtyard of Le College Gallery in
Reims, Durham physically transformed the appliance from what he described as a “neutral” everyday
object into a valuable and unique sculpture, saving it from the rubbish bin. Durham also made an
experimental video of this ritual titled Stoning the Refrigerator. Later commenting that the
refrigerator had been “brave,” Durham decided to call the sculpture St. Frigo, as if it were a martyred

saint.

19
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AT THE MUSEUM

Guided Visits

Guided visits are one hour and ten-minute thematic tours that build upon classroom learning. We
introduce students to three to five works of art through careful looking, discussions, and activities
that incorporate the artist’s voice and process. Museum educators lead inquiry based conversations
as well as sketching or writing activities in the galleries. To schedule a visit, please go to
http://whitney.org/Visit/GroupTours.

Guided Visit Themes

School Programs uses a thematic-based approach to teaching in the galleries. We created these
themes in order to foster thoughtful connections between K-12 classroom learning and the art on
view. When you schedule a guided visit, you will be able to choose one of the following themes.

Artist as Observer (K-12)

How do artists represent the world around them? How do they choose to show people and places?
This theme can address topics including New York City, community, landscape, and portraiture. This
is a great thematic tour for first-time visitors as it incorporates visual literacy skills and introduces
students to multiple ways of looking at and talking about art.

Artist as Storyteller (K-12)
How do artists tell a story? What is their point of view? This theme addresses ELA concepts such as
narrative, tone, character, and setting and is recommended for literacy and writing classes.

Artist as Experimenter (K-12)

How do artists push boundaries and explore new concepts? This theme examines how artists
experiment with materials, processes, and ideas. Younger students may look at how artists use
formal elements such as line, shape, color, texture, and composition, or how they transform everyday
objects. Older students may consider more conceptual questions, such as “What makes this art?”
and “Why is this in a museum?”

Artist as Critic (6-12)

How do artists respond to the social, political, and cultural climate of their time? What does their
work tell us about American life and culture? How can art serve as a catalyst for change? Students
examine how artists respond to the topics that shape history, politics, and contemporary culture.
This thematic tour can address subjects such as current events, war, gender, race, politics, and
activism.
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AT THE MUSEUM (CONTINUED)

Working with Museum Educators

If you are scheduled for a Guided Visit, your museum educator will contact you in advance. Let them
know what preparatory work you have done, how this connects to the rest of your curricula, and
what you would like your visit to focus on. The more you tell them, the better they can prepare for
your visit. Please also let them know if your students have any specific needs. High school groups
can spend extra time in the galleries after their guided tours only on Mondays, Wednesdays,
Thursdays, and Fridays when the Museum is open to the public.

All educators and students on Guided Visits receive a pass to the return to the Museum for free.

Discuss Museum rules with students before your visit. We have found that works of art are more
accessible if students are provided with some structure or direction, and we recommend giving
students a task to complete while in the galleries. You may want to create a worksheet, free-writing
or poetry activity, or a sketching assignment. To schedule a visit, please go to
http://whitney.org/Visit/GroupTours.

whitney.org/ForTeachers

Check out our web resources especially for K-12 teachers! Here you can explore the Whitney’s
collection, try out an activity with your students, prepare for a Museum visit, and learn some tips for
working with modern and contemporary art. For Teachers also includes discussion, research, art
making and writing activities, downloadable teacher guides, and links to related websites.
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ABOUT THE WHITNEY’S BUILDING

The Whitney’s building opened on May 1, 2015 and was designed by architect Renzo Piano. His
design was inspired by the industrial character of the neighboring buildings in the Meatpacking
District. There’s art all over the Whitney: in the galleries, stairwell, first-floor lobby, and on the outdoor
terraces, which offer awesome 360 degree views of the city. Artist Richard Artschwager designed
the building’s four elevators. Titled Six in Four, the elevators are based on six themes that occupied
Artschwager’s imagination from the mid-1970s throughout his artistic career: door, window, table,
basket, mirror, rug. Each elevator is an immersive installation comprised of one or two of these
themes.

The Laurie M. Tisch Education Center

For the first time in its history, the Whitney has a dedicated space for education. The Laurie M. Tisch
Education Center is a hub of activity where visitors of all ages can engage with artists and enliven
and enrich their museum experience. Centrally located on the Museum’s third floor and adjacent to
the Susan and John Hess Family Gallery and Theater, the Laurie M. Tisch Education Center brings
visibility to the educational mission of the Whitney and also provides opportunities for museum
educators to work in new ways, offering audiences drop-in programming, hands-on learning, as well
as in-depth and interdisciplinary programming.

Feedback
Please let us know what you think of these materials. Email us at schoolprograms@whitney.org.
For more information about our programs and resources, please visit whitney.org/Education.

LEARNING STANDARDS

The projects and activities in this teacher guide address national and state learning standards for the
arts, English language arts, social studies, and technology.

The Partnership for Twenty-first Century Learning Skills
http://www.p21.org/

Common Core State Standards
http://www.corestandards.org/

Links to National Learning Standards
http://www.mcrel.org/compendium/browse.asp

Comprehensive guide to National Learning Standards by content area
http://www.education-world.com/standards/national/index.shtml

New York State P-12 Common Core Learning Standards
http://www.engageny.org/resource/new-york-state-p-12-common-core-learning-standards

New York City Department of Education’s Blueprint for Teaching and Learning in the Arts
http://schools.nyc.gov/offices/teachlearn/arts/blueprint.html
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