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WELCOME TO THE WHITNEY!

Dear Teachers,

We are delighted to welcome you to the exhibition, Where We Are, on view at the Museum through
Spring 2018. The exhibition presents selections from the Museum’s collection. Focusing on works
made from 1900 to 1960, Where We Are traces how artists have approached the relationships,
institutions, and activities that shape our lives.

This teacher guide provides a framework for preparing you and your students for a visit to the
exhibition and offer suggestions for follow up classroom reflection and lessons. The discussions and
activities introduce some of the exhibition’s key themes and concepts.

We look forward to welcoming you and your students at the Museum.

Enjoy your visit!

The School and Educator Programs team
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WHERE WE ARE: SELECTIONS FROM THE
WHITNEY’S COLLECTION, 1900-1960

Focusing on works made from 1900 to 1960, Where We Are traces how artists have approached the
relationships, institutions, and activities that shape our lives. Drawn entirely from the Whitney’s
holdings, the exhibition is organized around five themes: family and community, work, home, the
spiritual, and the nation. During the six decades covered in the exhibition, the United States
participated in two world wars, experienced economic collapse, and faced social discord. Where We
Are, as well as each of its sections, is titled after a phrase in W. H. Auden’s poem “September 1,
1939.” Auden, who was raised in England, wrote the poem in New York shortly after his immigration
to the United States and at the very outset of World War Il. The title of the poem marks the date
Germany invaded Poland. While its subject is the beginning of the war, Auden’s true theme is how the
shadow of a global emergency reaches into the far corners of everyday life. The poem’s tone
remains mournful but concludes by pointing to the individual’s capacity to “show an affirming flame.”
Where We Are shares Auden’s guarded optimism, gathering a constellation of artists whose light

might lead us forward.

More information about the exhibition

http://whitney.org/Exhibitions/WhereWeAre

W.H. Auden, September 1, 1939

https://www.poets.org/poetsorg/poem/september-1-1939
September 1, 1939. Poem from Another Time by W. H. Auden, published by Random House. Copyright
© 1940 W. H. Auden, renewed by the Estate of W. H. Auden.
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PRE-VISIT ACTIVITIES

Before visiting the Whitney, we recommend that you and your students explore and discuss some of
the ideas and themes in the exhibition. We have included some selected images from the exhibition,
along with relevant information that you may want to use before or after your Museum visit. You can
print out the images or project them in your classroom.

Pre-visit Objectives:
- Introduce students to the artists and works in the exhibition.
- Examine themes students may encounter on their museum visit.
— Explore how artists interpreted American life in the early to mid-twentieth century.



CHARLES HENRY ALSTON
THE FAMILY, 1955

Charles Henry Alston (1807-1977), The Family, 1955. Qil on canvas, 48 3/16 x 35 13/16in.
(122.4 x 91 cm). Whitney Museum of American Art; Purchase, with funds from the
Artists and Students Assistance Fund 55.47

Charles Henry Alston created this family portrait in bold blocks of color and lines that he carved into
the paint with a palette knife—a tool with a blunt steel blade that artists often use for mixing or
applying paint. Alston wrote that this painting was ". . . an attempt to express the security, stability,
and human fulfillment which the ideal family represents. Artistically my problem was to find the
painterly equivalents for these qualities, as well as tell the story. Such a theme calls for a compact,
well organized design with subtle harmonies and discords and a certain solid, monumental quality."

© 2017 Whitney Museum of American Art



LOUISE BOURGEOIS
QUARANTANIA, 1941

Louise Bourgeois (1911-2010), Quarantania, 1941. Painted wood, 84 x 29 1/4 x 31 1/4in.
(213.4 x 74.3 x 79.4 cm). Whitney Museum of American Art; Gift of an anonymous
donor 77.80Art © The Easton Foundation/Licensed by VAGA, New York, NY

After emigrating from Paris to New York in 1938, Louise Bourgeois soon embarked on a series of
carved and painted wood sculptures, which she called “Personages,” that evoked the upright human
form. The sculptures, she explained, were a way of recreating all the people she had left behind in
her homeland. Quarantania, an early example from this series, consists of five elongated forms
huddled on a pedestal, in a “duel,” as she put it, “between the isolated individual and the shared
awareness of the group.” She alluded in part to her own childhood; Bourgeois came from a family of
five and the group in Quarantania not only resembles human figures, but also sewing needles or
weaving shuttles, the tools of her family’s tapestry restoration trade.

© 2017 Whitney Museum of American Art



PRE-VISIT ACTIVITIES (CONTINUED)

1. Artist as Observer: No One Exists Alone
American artists have often depicted their families and communities. Louise Bourgeois explored
the relationship of the individual to the group and of the child to the family. The family was also a
recurring theme in Charles Henry Alston’s paintings. Bourgeois carved the abstracted forms of
Quarantania, 1941 out of wood. In The Family, 1955, Alston used a palette knife to carve into the
paint.

a. View and discuss these works with your students. What do students notice? Have students
describe the relationship between the subjects in each of the works. Consider the figures’ facial
expressions in Alston’s painting as well as the body language and grouping of the figures in both
works. How does each artist show connections between the figures? Do these families seem
happy? Sad? Ask students if they’ve ever posed foror drawn a family portrait. What expression
did they have on their faces?

b. Charles Alston made decisions about the furniture, background, and objects in his portrait, while
Bourgeois used an object to represent her family. If your students made an artwork of their
family, what would they include? Pets? Objects? What would they put in the background? If your
students picked an object to represent each member of their family, what would they choose,
and why?

c. For older students: Alston remarked that the theme of the family “. . .calls for a compact, well
organized design with subtle harmonies and discords and a certain solid, monumental quality."
Ask students to brainstorm how these characteristics might also apply to Bourgeois’s sculpture.



EDWARD HOPPER
NEW YORK INTERIOR, C. 1921

Edward Hopper (1882-1967), New York Interior, c. 1921. Oil on canvas, 24 5/16 x 29 3/8in. (61.8 x 74.6 cm). Whitney Museum
of American Art; Josephine N. Hopper Bequest 70.1200

An early example of Hopper’s focus on private, indoor scenes, New York Interior offers an
unconventional view of a woman sewing. The scene depicts the impersonal, yet strangely intimate
quality of modern urban life. We glimpse this private moment as voyeurs through a window, with the
figure’s turned face and exposed back heightening her anonymity and our awareness of her
vulnerability.

© 2017 Whitney Museum of American Art



PRE-VISIT ACTIVITIES (CONTINUED)

2. Artist as Storyteller: The Furniture of Home
The home and the domestic interior are familiar sources of inspiration for artists. Works that
depict ordinary objects suggest that each of us sees our home uniquely. Even though our
possessions might have something in common, our experiences of them are diverse and unique.

a. Edward Hopper shaped his view of the city by painting people as they appeared to him in brightly
lit windows seen from passing El (elevated) trains—a view offered to millions of passengers on
New York’s public transportation system. The back of the young woman in New York Interior is
derived from this experience. Without telling them the date of this work, ask your students to
describe what is going on in the painting. What do they think the woman is doing? By observing
the painting closely, what can your students infer about the time in which it was made? What if
the woman in Hopper’s painting was to turn around—what would happen next?

b. This painting could be considered as a snapshot of a moment in daily life, but it is only one
moment in the story. What do students think happened before and after this scene? Use the
image for a writing activity or ask students to use the template on the next page to expand the
story before and after the moments that the artists chose to depict in the painting.

c. Have students imagine the scene beyond the edges of the canvas in two or more directions.
What would they see? Students could have a discussion or do a drawing or writing activity based
on this prompt.



© 2017 Whitney Museum of American Art
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JASPER JOHNS
THREE FLAGS, 1958
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Jasper Johns (1930-), Three Flags, 1958. Encaustic on canvas, 30 5/8 x 451/2 x 4 5/8in. (77.8 x 115.6 x 11.7 cm). Whitney
Museum of American Art; Purchase, with funds from the Gilman Foundation, Inc., The Lauder Foundation, A. Alfred Taubman,
Laura-Lee Whittier Woods, Howard Lipman, and Ed Downe in honor of the Museum's 50th Anniversary 80.32 Art © Jasper
Johns, Licensed by VAGA, New York, NY

In 1954, Jasper Johns began painting what would become one of his signature emblems: the
American flag. As an iconic image—comparable to the targets, maps, and letters that he also has
depicted--Johns realized that the flag was “seen and not looked at, not examined.” Three Flags
draws attention to the process of its making through Johns’s use of encaustic, a mixture of pigment
suspended in warm wax that congeals as each stroke is applied; the resulting accumulation of
discrete marks creates a sensuous, almost sculptural surface.

1
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PRE-VISIT ACTIVITIES (CONTINUED)

1. Artist as Experimenter: In a Euphoric Dream

George Washington, the first president of the United States, famously described the nation as a
"grand experiment." It also could be described as a collective dream. In addition to the lands and
peoples that the United States encompasses, it remains a gathering of diverse—and competing—
aspirations, beliefs, symbols, and histories. Artists have looked to these symbols and histories to
study the nation's history and their contemporary moment.

Jasper Johns’s Three Flags (1958) presents the flag as a flat, stacked object in a way that we don’t
usually see it. The painting is made with encaustic, a wax and pigment paint medium that dries
immediately and freezes the flag in place. By positioning the flag in an unexpected context and in an
unpredictable way, Johns questions the meaning of the flag and what it represents.

a. Discuss the American flag and Johns’s painting with your students.
Where do students usually see flags?
When they notice an American flag, what do they think of?
What does the American flag represent to them?
Is the meaning of the flag fixed or fluid? In what ways?
How is Johns’s painting different from the flags that they might see in their classroom or
school?

b. For older students: discuss: what Johns might mean when he realized that the flag was “seen
and not looked at, not examined.” What is the difference between seeing and examining? What is
the advantage of working with a subject that “the mind already knows?”

c. Have older students discuss whether making this work might be an act of patriotism. Conversely,
how might it imply a critique of the United States? What do your students imagine viewers might
have thought about in 1958 when they first saw this painting? What do your students think of
when they look at this painting today?

12
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ELIZABETH CATLETT
PRINTS

Elizabeth Catlett (1915-2012), In Sojourner Truth I fought for the rights of women as well as Blacks, 1946-1947.
(printed and retitled | am the Black Woman, 1989). From the series The Negro Woman..

Linoleum cut, 10 1/4 x 7 3/8in. (26 x 18.7 cm). Whitney Museum of American Art;

Purchase, with funds from the Print Committee 95.195 Art

© Catlett Mora Family Trust/Licensed by VAGA, New York, NY

This work is from a series of fifteen linoleum cut prints that Elizabeth Catlett made in 1947 at a
workshop in Mexico City. They feature some famous African American figures including Sojourner
Truth, Harriet Tubman, and Phyllis Wheatley, but also unknown women at work, whether in the home,
field, or factory. For Catlett, the idea was not only to celebrate exemplary figures like Sojourner
Truth, but also the everyday labor of ordinary women.

13
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PRE-VISIT ACTIVITIES (CONTINUED)

2. Artist as Critic: Women and Work
This is an example of a famous woman that Elizabeth Catlett included in a series of prints about
women and work. Sojourner Truth was an African American abolitionist and women's rights
activist . She was born into slavery in Ulster County, New York, and escaped to freedom in 1826.
In 1851 she delivered a speech at the Ohio Women's Rights Convention that was later known
as Ain't | a Woman.

View and discuss Catlett’s print, In Sojourner Truth | fought for the rights of women as well as
Blacks. Have students use the resources below to research Sojourner Truth. Then ask them to
describe what they see in Catlett’s print. Consider her pose, the expression on her face, what
she is wearing, and the objects in the image. Why do students think the artist chose to enlarge
her hands? Discuss the title of this work. Why do students think that Catlett titled it in the first
person?

Sojourner Truth
http://www.pbs.org/thisfarbyfaith/people/sojourner_truth.html

https://www.nwhm.org/education-resources/biography/biographies/sojourner-truth/

http://www.blackpast.org/aah/truth-sojourner-isabella-baumfree-ca-1791-1883

a. If your students made a series of of both famous and unknown women, who would they include?
As a class, think of at least five women they think of as heroines. Include women who are
contemporary or historical, famous or unknown.

Ask students to divide into small groups and choose one of the women to research. Have each
group collect information about what work the woman does.

View and discuss thumbnail images and titles of Catlett’s series of prints here:
http://collection.whitney.org/artist/4456/ElizabethCatlett

If student groups made a portrait of the woman they researched, what title would they give it?
Why?
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POST-VISIT ACTIVITIES

Post-visit Objectives
- Enable students to reflect upon and discuss some of the ideas and themes from
the exhibition.
- Have students further explore some of the artists’ ideas through discussion, art-making, and
writing activities.

3. Museum Visit Reflection
After your museum visit, ask your students to take a few minutes to write about their experience.
What new ideas did the exhibition give them? What other questions do they have? Ask students
to share their thoughts with the class.

15



ELSIE DRIGGS
PITTSBURGH, 1927
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Elsie Driggs (1895-1992). Pittsburgh, 1927. Oil on canvas, 34 1/4 x 40 1/4in. (87 x 102.2 cm). Whitney Museum of American Art,
New York; gift of Gertrude Vanderbilt Whitney 31.177

Elsie Driggs was inspired to make this painting by a childhood memory of Pittsburgh’s steel mills.
Returning twenty years later to capture the scene, she initially tried to paint it from inside the mills.
But the owners thought the factory floor was no place for a woman, and management worried that
she might be a labor agitator or industrial spy. As much as the painting may seem to viewers today to
be a warning about the dangers of industrial pollution, Driggs had no critical agenda. She ended up
basing the work on drawings she made from a hill above her boardinghouse, later writing that she
stared at the mills and told herself: “This shouldn’t be beautiful. But it is.” And it was all | had, so |
drew it.”

16
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JOSEPH STELLA
THE BROOKLYN BRIDGE: VARIATION ON AN OLD
THEME, 1939
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Joseph Stella (1877-1946), The Brooklyn Bridge: Variation on an
Old Theme, 1939. Oil on canvas, Overall: 70 1/4 x 42 3/16 in.
(178.4 x 107.2 cm). Whitney Museum of American Art, New York;
Purchase 42.15

Joseph Stella captured the dizzying height and awesome scale of the Brooklyn Bridge from a series
of fractured perspectives, combining dramatic views of radiating cables, stone masonry, cityscapes,
and night sky. The large scale of the work—it is nearly six feet tall—conjures a Renaissance altar,
while the Gothic style of the massive pointed arches evokes medieval churches. By combining
contemporary architecture and historical allusions, Stella transformed the Brooklyn Bridge into a
twentieth-century icon of modern life and the Machine Age.

17
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http://whitney.org/image_columns/0001/5802/42.15_stella_imageprimacy_compressed_479.jpg

POST-VISIT ACTIVITIES (CONTINUED)

4. Artist as Observer: The Strength of Collective Man
During the first half of the twentieth century, the United States experienced the deepest
economic downturn in the history of the industrialized world, and recovered as the nation
became embroiled in World War Il. American artists responded to this seismic moment in the
history of labor with works that portray the sites of production, scenes of working, and the
individuals who constitute the work force. By making labor a central theme of artistic production,
American artists also were asserting themselves as fellow workers at a moment of collective
efforts. Art, of course, is work.

a. Artists Elsie Driggs and Joseph Stella were (respectively) inspired by steel mills in Pittsburgh and
the Brooklyn Bridge—both architectural structures that were built for specific purposes and had
particular effects on their surroundings. Ask your students to review and discuss these
paintings. How do the artists represent these structures? Why do students think the artists
chose to paint these structures? Which parts were they most drawn to? What shapes, lines, and
colors did they use to represent these parts?

b. Ask your students to take photographs or make drawings of a building or architectural structure
that they admire in their city, town, or neighborhood. For example, a public building, a skyscraper,
a bridge, a factory, or a house. If possible, have students research their selected site, including its
history and original purpose.

c. Ask students to present and discuss their photographs, drawings, and findings. What did
students choose to depict? Why? What did they discover about their selected sites? What are
these buildings or structures used for today? What effect do they have on their surroundings?
On people?

18



HERMAN TRUNK JR.
MOUNT VERNON, 1932

Herman Trunk, Jr. (1899-1963), Mount Vernon, 1932. Oil on canvas, 34 1/4 x 46 1/16 in. (87 x 117 cm). Whitney Museum of
American Art, New York; Purchase 33.26 With permission of The Herman Trunk, Jr. Foundation

Herman Trunk Jr. worked in his family’s printmaking business in Brooklyn by day and painted at night.
He exhibited with artists such as Charles Demuth, Joseph Stella, and Stuart Davis in the 1930s and
40s. A 1939 exhibition review in The New York Sun describes Trunk’s approach: “He will paint in the
same composition the outside of a house and its interior as well, present within a single frame, three
seasons at once, and yet in either case contrive to weld the whole into a decorative entity. It is much
like the fragmentary, unrelated, yet overlapping, glimpses that come in dreams, or the way logically
disconnected, though vividly realized bits of experience, flash on the drowsing memory when it is not
focused intently on any particular thing.”* In Trunk’s depiction of George Washington’s family home,
the building is pulled apart to reveal another Mount Vernon. A surreal painting of a real place, it
affirms that the dream and the reality of the nation are inseparable.

*Catalogue, Grant Studios: Herman Trunk Exhibit, 11-27 March 1939. Smithsonian Archives of American Art

19
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POST-VISIT ACTIVITIES (CONTINUED)

5. Artist as Experimenter: Inside and Out
Mount Vernon was the plantation house of George Washington, the first President of the United
States, and his wife, Martha Dandridge Custis Washington. One of the most iconic historic homes
in the United States, it is situated on the banks of the Potomac River in Fairfax County, Virginia.
The mansion is built of wood in a loose Palladian style, and was constructed by Washington
between 1758 and 1778.

a. Ask your students to use the resources from the Mount Vernon website below to compare
Herman Trunk’s painting with images of the actual house, inside and out. Explore and discuss

what Trunk has changed from the original image.

http://www.mountvernon.org/site/virtual-tour/

http://www.mountvernon.org/the-estate-gardens/the-mansion/the-mansion-room-by-room/.

b. Older students could use the resources below to look at examples of Palladian architecture and
its conventions, such as proportion, symmetry, temple facades, and the use of classical orders in
general to determine which architectural features Trunk chose to include in the painting and
what he left out.

https://www.architecture.com/Explore/ArchitecturalStyles/Palladianism.aspx

https://en.wikipedia.org/wiki/Palladian_architecture

http://www.bbc.com/news/magazine-34143566

c. Ask students to take and print photographs of their school, inside and out. Have each student
make a collage that combines both views. View and discuss their collages. Did students reveal
something new or about their school by rearranging its parts?

d. For older students: have students use the resources below to research Mount Vernon and its
history of slavery. Taking into account this complicated history, do students have any new
thoughts or questions about Trunk’s painting?

20

© 2017 Whitney Museum of American Art


http://www.mountvernon.org/site/virtual-tour/
http://www.mountvernon.org/the-estate-gardens/the-mansion/the-mansion-room-by-room/
https://www.architecture.com/Explore/ArchitecturalStyles/Palladianism.aspx
https://en.wikipedia.org/wiki/Palladian_architecture
http://www.bbc.com/news/magazine-34143566

POST-VISIT ACTIVITIES (CONTINUED)

Slavery at Mount Vernon
http://www.mountvernon.org/george-washington/slavery/

http://www.mountvernon.org/plan-your-visit/calendar/exhibitions/lives-bound-together-slavery-
at-george-washingtons-mount-vernon/

http://teachinghistory.org/tah-grants/project-spotlight/25732

http://www.pbs.org/wgbh/pages/frontline/shows/jefferson/video/lives.html
http://www.pbs.org/wnet/slavery/index.html

Additonal lessons on slavery:
http://teachinghistory.org/history-content/website-reviews/22728

For high school students:
http://www.pbs.org/wnet/slavery/teachers/lesson6.html

For junior high school students:
http://www.pbs.org/wnet/slavery/teachers/lessons_mid.html

For elementary school students:
http://www.pbs.org/wnet/slavery/teachers/lessons.html

21
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JACOB LAWRENCE
WAR SERIES, 1946-1947

Jacob Lawrence (1917-2000), The Letter, 1946. Tempera on composition board, 20 1/4 x 16 1/8in.
(51.4 x 41 cm). Whitney Museum of American Art; Gift of Mr. and Mrs. Roy R. Neuberger 51.11

© 2017 The Jacob and Gwendolyn Lawrence Foundation / Artists Rights Society (ARS),

New York.

In 1946, a year after the end of World War I, Jacob Lawrence began work on the fourteen paintings
that comprise the War Series. The images are based on the artist’s own experiences of serving with
the Coast Guard, and present a narrative, like chapters in a book. Lawrence said that he wanted
these works “to capture the essence of war” by “portraying the feeling and emotions that are felt by
the individual, both fighter and civilian.” Historically, paintings of war have most often emphasized the
triumph of victory. In these images, however, heroism cannot be separated from drudgery and
suffering, nor is victory free from sorrow and loss.

22



POST-VISIT ACTIVITIES (CONTINUED)

6. Artist as Storyteller: Unexpected Viewpoints

Review and discuss The Letter with your students. Observe the body language of the personin
the painting and the colors Lawrence chose to use for this work. What can students infer by
looking closely at the painting? What could be in the letter?

Paintings of war usually celebrate victory or tragedy on a grand scale, but Lawrence’s War
Series (1946-1947) reminds us that the nation has been built on both tragic and heroic acts.
How is the War Series different in this respect? Have students discuss the moments in the story
that Lawrence chose to represent.

Ask students to use the war photography resources below or think about images that they've
seen in the media to discuss how war is portrayed today. Compare the contemporary images
with images of World War |l photography and Lawrence’s paintings. What do students notice?

World War Il photography
https://www.archives.gov/research/military/ww?2/photos/images/thumbnails

Contemporary war photography
https://www.theguardian.com/media/2011/jun/18/war-photographers-special-report

A brief PBS essay on photography and war
http://www.pbs.org/ktca/americanphotography/features/war essay.html

The Letter is one of a series of images that represent war. As a class, collectively think of one
issue that is important to your students. Ask each student to represent the issue in one drawing
or painting in an unexpected way, such as a quiet, active, or an anticipatory moment. What did
they choose to represent? Why? Have students arrange their works into a series. What is the
story that is told by looking at the works as a series?
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GEORGIA O’KEEFFE
MUSIC PINK AND BLUE NO. 2, 1918

Georgia O'Keeffe (1887-1986), Music, Pink and Blue No. 2,1918. Oil on canvas, 35 x 29 15/16 in.
(88.9 x 76 cm). Whitney Museum of American Art, New York; Gift of Emily Fisher Landau in honor of
Tom Armstrong. 91.90 © 2015 Georgia O’Keeffe Museum / Artists Rights Society (ARS), New York
Digital Image © Whitney Museum of American Art

In her abstract paintings, Georgia O’Keeffe invented a new and original language of form and color.
Rather than depicting the outward, tangible forms of nature, she evoked the experience of being in
nature, enveloped by an infinity and wonder that could not be expressed in words. Using a
vocabulary of undulating, biomorphic forms and a technique of gently feathering her palette of hues
into one another, she created animate, breathing works that suggest the fluid rhythms of the natural
world and portray emotions beyond conscious grasp.

24
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POST-VISIT ACTIVITIES (CONTINUED)

7. Artist as Experimenter: Of Eros and Dust
Searching for alternatives to what many saw as a culture of materialism and war, some American
artists sought recourse in spirituality and mysticism. Rather than making particular declarations
of faith, artists embraced the spiritual through the symbolic, the sublime, the natural, and the
abstract. For these artists, art and the world were still domains of mystery, awe, and wonder.

a. Abstraction played a fundamental role in O’Keeffe’s art. It gave her a way to express feelings that
she could not express in words. Many of O’Keeffe’s abstractions focus on her experience of
people and places, rather than on realistic appearances. Some abstract works—like this
painting—take the natural world and distill it to its most basic elements. Review and discuss
Georgia O’Keeffe’s Music Pink and Blue, No. 2. Ask your students what they notice about this
painting. Have students choose an area of the painting—a color or a shape that their eye is
drawn to—and imagine what sounds it might make.

b. Ask your students to choose a selection of music without lyrics. Have them focus on line, shape,
and shading to make musical sketches inspired by the sounds they hear. Have students notice
how one sound flows into another.

c. Ask students to share and discuss their artwork with the class. How did they choose to
represent the different sounds that they heard?
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AT THE MUSEUM

Guided Visits

Guided visits are one hour and ten-minute thematic tours that build upon classroom learning. We
introduce students to three to five works of art through careful looking, discussions, and activities
that incorporate the artist’s voice and process. Museum educators lead inquiry based conversations
as well as sketching or writing activities in the galleries. To schedule a visit, please go to
http://whitney.org/Visit/GroupTours.

Guided Visit Themes

School Programs uses a thematic-based approach to teaching in the galleries. We created these
themes in order to foster thoughtful connections between K-12 classroom learning and the art on
view. When you schedule a guided visit, you will be able to choose one of the following themes.

Artist as Observer (K-12)

How do artists represent the world around them? How do they choose to show people and places?
This theme can address topics including New York City, community, landscape, and portraiture. This
is a great thematic tour for first-time visitors as it incorporates visual literacy skills and introduces
students to multiple ways of looking at and talking about art.

Artist as Storyteller (K-12)
How do artists tell a story? What is their point of view? This theme addresses ELA concepts such as
narrative, tone, character, and setting and is recommended for literacy and writing classes.

Artist as Experimenter (K-12)

How do artists push boundaries and explore new concepts? This theme examines how artists
experiment with materials, processes, and ideas. Younger students may look at how artists use
formal elements such as line, shape, color, texture, and composition, or how they transform everyday
objects. Older students may consider more conceptual questions, such as “What makes this art?”
and “Why is this in a museum?”

Artist as Critic (6-12)

How do artists respond to the social, political, and cultural climate of their time? What does their
work tell us about American life and culture? How can art serve as a catalyst for change? Students
examine how artists respond to the topics that shape history, politics, and contemporary culture.
This thematic tour can address subjects such as current events, war, gender, race, politics, and
activism.
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AT THE MUSEUM (CONTINUED)

Working with Museum Educators

If you are scheduled for a Guided Visit, your museum educator will contact you in advance. Let them
know what preparatory work you have done, how this connects to the rest of your curricula, and
what you would like your visit to focus on. The more you tell them, the better they can prepare for
your visit. Please also let them know if your students have any specific needs. High school groups
can spend extra time in the galleries after their guided tours only on Mondays, Wednesdays,
Thursdays, and Fridays when the Museum is open to the public.

All educators and students on Guided Visits receive a pass to the return to the Museum for free.

Discuss Museum rules with students before your visit. We have found that works of art are more
accessible if students are provided with some structure or direction, and we recommend giving
students a task to complete while in the galleries. You may want to create a worksheet, free-writing
or poetry activity, or a sketching assignment. To schedule a visit, please go to
http://whitney.org/Visit/GroupTours.

whitney.org/ForTeachers

Check out our web resources especially for K-12 teachers! Here you can explore the Whitney’s
collection, try out an activity with your students, prepare for a Museum visit, and learn some tips for
working with modern and contemporary art. For Teachers also includes discussion, research, art
making and writing activities, downloadable teacher guides, and links to related websites.

28


http://whitney.org/Visit/GroupTours

ABOUT THE WHITNEY’S BUILDING

The Whitney’s building opened on May 1, 2015 and was designed by architect Renzo Piano. His
design was inspired by the industrial character of the neighboring buildings in the Meatpacking
District. There’s art all over the Whitney: in the galleries, stairwell, first-floor lobby, and on the outdoor
terraces, which offer awesome 360 degree views of the city. Artist Richard Artschwager designed
the building’s four elevators. Titled Six in Four, the elevators are based on six themes that occupied
Artschwager’s imagination from the mid-1970s throughout his artistic career: door, window, table,
basket, mirror, rug. Each elevator is an immersive installation comprised of one or two of these
themes.

The Laurie M. Tisch Education Center

For the first time in its history, the Whitney has a dedicated space for education. The Laurie M. Tisch
Education Center is a hub of activity where visitors of all ages can engage with artists and enliven
and enrich their museum experience. Centrally located on the Museum’s third floor and adjacent to
the Susan and John Hess Family Gallery and Theater, the Laurie M. Tisch Education Center brings
visibility to the educational mission of the Whitney and also provides opportunities for museum
educators to work in new ways, offering audiences drop-in programming, hands-on learning, as well
as in-depth and interdisciplinary programming.

Feedback
Please let us know what you think of these materials. Email us at schoolprograms@whitney.org.
For more information about our programs and resources, please visit whitney.org/Education.

LEARNING STANDARDS

The projects and activities in this teacher guide address national and state learning standards for the
arts, English language arts, social studies, and technology.

The Partnership for Twenty-first Century Learning Skills
http://www.p21.org/

Common Core State Standards
http://www.corestandards.org/

Links to National Learning Standards
http://www.mcrel.org/compendium/browse.asp

Comprehensive guide to National Learning Standards by content area
http://www.education-world.com/standards/national/index.shtml

New York State P-12 Common Core Learning Standards
http://www.engageny.org/resource/new-york-state-p-12-common-core-learning-standards

New York City Department of Education’s Blueprint for Teaching and Learning in the Arts
http://schools.nyc.gov/offices/teachlearn/arts/blueprint.html
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